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STATW5TJT OF* WT? PRORL^ 

Participants In junior college student government need 
to establish more effective working relationships in 
order to carry out their assigned Tusctlons. 

IMPORTANCE TO JUNIOR COLLEGES 

Since most junior colleges provide opportunities for students 
to participate In student government, and exorcise varying 
amounts of control over certain aspects of college life, 
the problems of establishing an effective group la felt 
by many junior colleges. Los Angeles City College has 
an Executive Council, made up of elected students who 
serve one semester. They work with an advisory staff 
made ud of the Assistant Dean of Student Personnel, two 
coordinators, and the Dean of Student Personnel . 

PROPOSED MSTffOD OP S OIUTION 

Ti# determine to what extent the us© of laboratory train- 
IhE (or T-Group) ssperiancs makes members advisors 
of junior college studont governments more effective 
participants In group action. The LACC Execsutiv© Council 
and the advisory* staff have experienced two days of 
laboratory training in an attempt to © 3 tabl.ish a more 
effective working relationship. 



SOURCES 



the primary source of information will l>e direct 
obserration. Other sources will include such authorities 
as Weschler and Seheln idio list as laboratory training 
aims: 

1. to facilitate increased sensitivity toward group 
processes 

2. to increase awareness of the character of one's 
own group participation 

3. to increase one's ability to deal ^th a 
variety of groips and situations 
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In this paper tlie tens labor&tO]f7 training is used to identify 

the edoeational experl^ee uhieh is also knovn as eensitivity training 

and the Training Group (T Group)* 

The course description of laboratory training in the Universi'^’ 

of California Graduate School of Business Administration reads as foUoi^st 

"I&iowledge and skills leadixig to effectiveness in interpersonal 
relations. Understanding one's self as a leader, and others as 
individuals and as members of workinr: groups i Understanding of grotq) 
proeessf including group leadership. Practice in methods and 
procedures available to managers in effectively dealing id.th sub* 
ordinates, peers^ and superiors.* 



Laboratory training is an educational procedrre designed to increase 
social sensitivity (the ability accurately to senf'e idiat others think 
and feel) and behavl-oral flexibility (the ability to behave appropriately 
In a variety of interpersonal situations)# 

To increase the effectiveness of our relations with ctkei*s ae need to 
know more accurately how they see usoo.idiat we do that is useful and what 
we do tliat detracts from our 'OsefuUness* This need led to the development 
of the educational program called laboratory training which is being used 
by a rapidly ^;rowing namber of business, educational, governmental, and 
civic organizations to increase the effectiveness of those who carry 
important responsibilities in dealing with people* 

BRCT HISTOEY GF L/lBOPJLTOIg TPUIilLIG 

The gnosis of the principles underlyir^g laboratory training may be 
traced to a workshop held at State Teacliers Collage in New Britain^ 
Conn&tieut, durhsg the summer of 19 !i 6 . The aim of the workshop was to 
develop more effective locrl leaders in facilitating usderstandisg of 
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4 Dd eoBfiiMoem with the FEPC unto irtiich the Conoetlcirt totewnclel 
ConiMloKi bed been reeeatly created. The eo-ep«nsor» the Beseerdi 
Ceute? for Group DjyziaiBics oJf H2T^ bed ee n objectite the teetisg of 
emzel Iqrpotbeeee about the eff eete enoog pertielpenta in teme of 
traxisfer of beharioral changes to baclc»bone situatiois. 

The perticipants were divided into three groups of iesi In idiich the 
participants spent nmsh of their fonoal training tine cat the analysie 
of beck«>hanie pmbleiaso 

An evening neeting for dieeusalons by the observers and leadere was 
ns part of the schedules Sosis participants asked if thay night 
attend these scsetiGgs in addition to the d a i l y sessionso The opeu 
diseuMlofi of their own behavior and its observed conaequeaces had an 
eleetric effect cm both the participant# end the training leaderso 
Wtet had been a conversation between research observers and group 
leaders In earlier meetings ’Has inoaBorably widened to include participants 
who had been part of the evaats being discussed? Before many evenings had 
passed^ participants were at-bending these seasicaaso To ’the training staff 
it seened that a potentially powerful medi*m and process of re-education had 

been inadvertently Idt upon^ (^) 

Group maaibers, if they were confron*bed more or less objectively 
with data c ncoming their own behavior and its effects ,, might achieve 
highly meaningfal learnings about themselves^ the responses of others 
to them, and about group beha’vior and group development in general. 

DE\TEIiOH>lEHT 

During the year several other agencies joined the Resaarfdi 

Center for Group I)yBasrii^s, incli:ding the University of California . One 
of the features during this year i»s a small csontimii^ group colled 
the Basic SldLlli! Training (BST) Group, designed as a medium for several 
irtiviii of learning^ one of was training in human relations .. 



Pxwft to 1S$$ the histoxy of Xahoratoxy training is narked by a 
ifirlelgr of experimental attempts to create training foxmats 
teeliDOlogies to serve learning objectives seen, now, mb eoctrcneons 
to those peculiarly wltliin the province of laboratory training* 

The period fxom 2$$6 to the present in narked by efforts to re- 
integrate laboratory training experiences* 0) 

Begi nning in I960, the National Training Laboratory has conducted 
a more conprehensive intern program addressed to the pressing need 
to professionalize the field of hurian relaticms training* This 
progrem is designed primarily to help in the development as trtineri 
of universlty<4}ased persons who can subsequently undertake a variety 
of trainix^ and consultation tasks under NIL and oHier auspices* With 
this aim in mind, Intenm selected have earned, or nearly earned, their 
doctorate in one of the basic or ai^lied behavioral sciences* O^ically, 
they have demonstrated aptitude for developing and handling "helping" 
relationships with other persons or with groups* Their program 

occupies a con^lete surmero (h) 

CURREIIT gpATUS 

The cok^ral than® in laboratory training operation has become 

^ 17 years of its evolutlono It is now seen basicial3y 

as a group devoted to the mutual faciliti^tion of learning by all of its 
members o A major content of the Itaming sought is the developing 
experience of the group and its menbers in hezo-and-&OT 7 behavioral 
evente. Each aeraber is encouraged to function as observar®partieipant, as 
diagnostician-actor^ as plannor-eacecutor-eivaluator, as theorist-praeticxuir, 
as ezpresser of feeling and critic of expression, as helperHsliento (6) 



ThtM tiyiftMiiAtad runotioxis ot pirtic lp > t loni art saptratad in 
nueh at llfa as it la llTcd, boUi asong persoos and vithlji persona. 
LaSxxratoxy training cgpcodLenca confronta ne9Dg)ax*8 aith areaa of dl8«* 
integrity and fragmentation in tlieir om pattama of rasponaa^ paraonal 
and eollactlTao It praaaaa aaeh nenbar to understand tha baaaa of his 
diaintagrlty io isrent pattema of raaponaa that are more integral 
in qiallty and In affaet« 

TOff A lABORATORT TRiDUNQ GROUP CAK DO 

Laboratory training produces a deeply paraonal arparianea. Perhaps 
nore any other fom of huaan relations training, it stirs and prods 
people into taking a iood, close look at tbamaalfes and at their 
ytl vlth otharso Throughout a full«langth training eapariaaca, 

apasKodic pe eife of exeitenant, aran eadtilaration, seen inerita’ola foUouad 
by Ta ng periods of apathy and frustration, idilch in turn are ebaraetarisad 
Igr exprasaicns uf fUtUily, disgust, and angaro 

Until rdeantly, Tery little eas ktunai about tha persona?, and individual 
reactions of the trainees as for better or for norsa they cenaittad 

c. 

thamselTas to the uncertainties, the trials and tribuXations of the typical 
laboratory training e 3 perienca» On tha Outside, even unsldllad obsarrars 
eoidd note that something ^las hsppsrJsg. Tha intense huddles of small 
groups after each training session, the hasty departure of some mcnhers 
as if "tiylng to find fresh air,** the friendly glanises in the balls, 
the knouing look of sbarlz^ all these eontrlbated to the "lystique” of 
the laboratory training process. (Ilf) 
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Laboratory tratnlcg can be employed to influence per icnal learning and 
organisational change r** the tuo main target systems* Tjt'.boratory 
training is an educational strategy ^^lich is based primarily on the 
eocperiences hd^^erated In various social encounters by the learners 
themselves^ and tiiich aims to influence attitudes And develop 
competeEicies toward learning about human interactions.. Laboratory 
training attsx:ipte to iiidcce cliaages idth regard to the learning process 
itaolf and to coiiSiiialc&.tQ a particular method of leai^ning and incpiry* 

It has to do witlv ”leami> 3 g how to learn*" 

PROBLUiS IN COmHICATII-ia THE IDCA OF LABORATORY TR/iIHM 

Laboratory training does i^t fit into the conventional categories 
of education or therapy* It contains elements of bo"^ bat maintains 
its uniqueness d 

Laboratory trainipg is new, starting as ree^itly as 19i;;7 and has not 
yet truly settled or codified its concepts and practices* 

Laboratory training is erpeiienceobased learning ifinish besets us with 
the problem of matching symbols with experience* It iri alt-jays difficult 
to convey our own varied observations and experience with Laboratory 
training to others wlio have had other experiences* 

Laboratory training is far f^m being ftiXSy uncterstood, either in 
terms of processes or cuteomeso We are concerned with the multit\jde 
of data generated rather than the lack of it. 
lABOR/.TORY TR/TiUNn GROUP STYLJ^ 

Laboratoiy training groups can be placed along a coiDitinunm with five 
focal points o One extrora® of this continuum contains trainer styles that 
resemble group therapyj at the other extreme, tjq can find trainers that 
have only a remote resemblance to group therapy* (lo) 
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*?HBOR!r At FROELEI’I SOL7HIQ Tbia thaoxy staitaa that leamiag takea 
plaea throiieh identifying group problems^ finding the relevant behaTloxal 
aelanee tliaoiy for the problea idjich irfll auggaat the direction of the 
resolution and then pormctlelng the aidLlla needed to resolve the problano 
Thia focuses primarily on group menbarahipji and only aaeondarlly on 
personal learning « It ia an approach that la highly cognitive and 
skill oriented. 

mom B! PERSOIIALITY DEVELOHIEIJT -- Thia theory states that learning 
takes place through b econixig aenaitive to one's own and other's feeling8» 
The trainer and training activities attanpt to produce a psychologically 
safe clinate which foeuaea on enotional proesaaea. Evoldr^ personal 
raaponaea ia encouraged and rewarded. Theory la baaad cn emotional 
dyBamics^ ezistBiitialiat and humanlatie payehology. 

THBORT Ct VALID COIKUNICATION AND ADTHEHTIC RELATIONSHIPS ^ Overlapping 
with Theory B, thia one states that learning in the laboratory takes 

thgou^ the developoient of more authentic Interpersonal ri^ntionahipa^ 
learned primarily with and throng the trainer who presents a role 
moduli of how to be authentic or eongruento This ia based on the inter- 
personal theorlea of Barry Stack and Carl Rogers ^ 

THEORY Dt A MODEL OF IKQ IHT This theory states that 
place through the development of a new attitude toward the learning 
process itiolf and the discovers that intrapersonal, interpersonal, and 
group liienonena can be studies systematically by gathering data, 
analyzing them, and oratdng conclusions from thcn„ Part of the learning 
becomes salient, and a recognition process wheraby data about one's 
own and other's feelings can be observed.. This theory focuses primarily 
on the Aoaming proeuss itaelf . 
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TIIBORI Si WCrmilOXS 1DTI7ATI0H Tbli aUU» that laaniiiig takes 
lilacs thvoo^ m a kin g conaeietis certain feelings and reactionB in gre i y 
BMBdDers touard k&y issues that are uasonaeioiie or nmotlcedo Tbs essuaptloii 
is Bade that bringing unecoscloas readings to the level of avareness 
in itself leads to personal growth* 

The fire categories represent a vexy arongh epproodBatlon of reality. 
nSs is etreeaed because eertaiaily these ere cone trainers nho range over 



ell fire tfafsoiles and others vbo uouLd dny nenberskip In any one* Host 
trainers can be included in one or two categorias* 
gSSEHTIilS m LABORATDRI TRABOHa UiPEBimC& 



X% The Here-*and-»Hotf<^ocu8* The isnediate eacperlenees of participants fuznisb 
the basic Ingredients for laboratoisy training* The struggles of 



groups to aehisTe satisfactory organization and fonasd movement^ 
tlie strivings by members to find a place in the formation and functioning 
of their groups, the efforts of menfoers to integrate discrepant damands 
stesadng from multiple menherships, nltliia and iiithout the laboratory** 
all these ezpsrieaces yle2.<I vivid and personal content for lerming. 

Such learning can be acccmiplisbed best if participants az^i assisted 
in coUeeting data about their efforts*HPersonal and coUactiva—attd 
in anfOyzlng these data ccdUnboratiTely* A major focus in e v ery 
laboratozy program is on releasing sigaifioant here-acd-notr experiences for 



analysis 0 eoneeptualization, preetice, and genoralizatien. 
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2m Thft f i hun i -nrt p th i ia foeus# At tSmda, attcntim aaada 

aljo to bo dlrooted to ai t oa t iooo oanor tjm the labontaacj, maim 
Ttrtieularlj to those sitoations in participants bare lired and 
vUij iT^ again. If Isarmings and behavioral gains begun in the 
laboratoix 7 traljcing group are to veatlisr transplanting from the laboratoiy 
island to the Mainlands of life and «oz4c, participant attention needs to 
be f ocus ed on the reXatlotts betneen there "mnd^then and h or oi.«biru1 nmii 
This or din a ril y involved the diagnosis of foress at vbleh are resistant 
to or aupportiTe of better mys of ftnetioning. It includes assistance 
in developing realistic eoonnitiBenta to continue sudi diagnosis in coUab- 
oration ulth associates at hrjaeo 

3o Focus on Social and Value Perspectives* In the sssoeiational life of 
the laboratory the partijolpant is ehallax^ed to reassess the adsquaQf of 
his valae orientatlcns and social perspectives as ueGU. as his Motivations, 
Icnoidcdges, and s kills , .This nay deeply threaten aelf-ooneepts. TLs 
participant ordinarily n^eds aiipport in focusing reconstruetlva attention 
Wm dlscrepezicias among the differing values he lives by in various 
parts of his life or bstf«aa his interpersonal values and the values im plici t 
in his orientation to larger social issues problena* 

Uo Focus on the use of Tools and Skills of Inquiry, atvi growth 

can be saterlally advanc d as the Individual improves his skillo in inqi iry - 
in data collection, data asaslysis, diagnosis, exnerimantation, and evaluation* 
As these inquiry sk i l ls are developed, the individual beeomea less depoident 
iqion authority figures to teach him idiat he needs to leem »nd better 
able to use peer resources in clarifying and solving probleas in his lifCc 
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Rvmjt Off ii^uliy MQT iO 0 o h^p hlft to bo 8ora e ca yot a g t In ooMSoliig 
foreoo Mffeet bin 5n sitoAtloQS wagr. £roa tho lob« and in oi£Ustiog . ; 
otbsrs in joint assoasasnt ind aodifl cation of tbaoo foroeo* 

$0 Focus on Self as an Agont of Chax^t Ifalass the IndlTidual pexoeiyes 
bis need for eontinued laaming and growth and accepts personal lo s pop* 
siMlify for initiating steps toward Xsamingj unLess be has radneed 
Inteinal barriers and blocks to his leamlng^ and unLess he has learned to 
reeelTe help froai others and to give help to others in processes of changing^ 
little amtiming learning or dbaage will take place In hinself or in tltf 
social systems of vMcb he is a port outside the labo The Icboratoij 
trainii^ experience assisis the participanb to see ;elf ^ actually and 
potentially as an agent of ebangOo (fti) 

Lab 

lo The Labozatoxy design anst stg^ort an integrative leaznix^ eaqperlsnee 
for each partleipanto This calls for developing creative interralatianshipe 
among a nosber of aspects of laarnlng often treated as antitheses in ed» 
ucatloDal programs: cosn^on and Isdlviduel learning g emotion and ideas ^ 
ioenlved action and objective analysis^ practical experience as 2 d research 
knowledge^ learning with the help of peers and learning from an expert 
teachero 

2o An adequate design is seen as a set of structures to induce and gul^ 
participant ^perience^^ and azzalysiSa and evaluation^ with increasing 
initiativia from participants in direetix^ and evsluatin.^ their orsai learnings :> 
3a Finally,^ an adequate design aehievss a balance bat^^ the use of 
tested aothodclcgics and activities and ths iatrc-dectioa of naw training 
iznfentioss which uiH advasscG staff learning ajad contribut© to the pro® 
fassional loMwledge of o fn:-£>cris^ corszasstty of iaboratos-y trainers ^ {p} 



to ft garilCttUy ?0ipa 3atl£O of Ptftlelpitljtt 
p^irUd^^aBte in ont Itb differ fra* pMPtSni^inl* in anattoer libo Ftostf 
tlMir needs for leamliig differ# Leewteg needs tmsct be fbUx •*tid« 
psied in edwBiee of tmiiili^^ b«t date collect fr«a perMeiimte before 
the Ibb ere wmM, to e stiff in getting e f eeUng fer initieiay pereetfed 
BBtds of tbe puctienler pefolJitlflB elth nhon they «» 

Qcpeetetioos concerning i*«t the lib «m be lito liso very «• 
psrtidpeiit group to another# 

to tsv<Mli«tte «9MEUti(»B 1 * * P*rt ®f •»»» l*b caqwrimeo. 
It Is wU ror staff to kaov Md wspsct the Udtial «qpee*a*ions 

of parti«lpai(t 8 « omi as they sodt to realMpo then retJlsMeaiayo Bertl- 
«in» differ vUmir 1 * dsgroe of ssjlileMcatiMi la Hie conlaBt and 
of Ihs hdmnlai seleness aid tbs hslpdag professlonate. It 1 » 
oaofdL for staff nstf i w to tauar tho ss|ihlet leat 3 < s > Isool of tiio partlenlar 
as »bo <telslais dboak prograa content and ssctasls. 

Pi^TM to ATidlibile Tinei 

Oik of the nare bbvions liadtitions to yAdxii i training stiff wst 
adjust its il the tine ifiUdbli# Lirft of idequatetSne naJjes nera 

acute the dlf ficultiss of inbegntlng stiff differences uhixdi center in 
tlffermt nluations of uirious training eocpericnceso let the same ehort« 
0088 of tine forees i conftoBtatlon of dlffereices in tnlniiig idsology 

stiff nttdwno If the resulting conflicts can be handlfd creatlreJy, 
innofitloiis in training technology end stiff growth can resulto 
The Inpact of Laboratory Training on in^ vldual leam^ and 

The laboratory training group is aimed to^iard facilitating learning 
of a special type: iiu-« eased sensitivity toward group processes, increased 
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amreness of tbs cViaraetop of od6*s o>im grows partlolpa^ioOf &zid 
lacxMtfod ablli^ to deal with a variety of cw>^P eituotions. The leandngs 
vhieh an ladividual gains at a huoan relations laboratory are valuable 
to the extent that he is able to utilize then in the groope tdiich are 
isportant to him in bis baek^home setting* (3) 

The CcBirse of Developpent in Laboratory Training 

It is generally recognized that, vhAle each laboratory training group is 
miqoe^ there is a family resemblance among all groupe tdiieh includes an 
period of exploration and floundering, the gradual emergence of 
sort of functional structure, and a eoncomitaxxt attenti^ to problems 
of authority and power and of relatl-nships among peers* It is assumed 
that the development of a functioning group out of the initial vacuum 
and the associated examination of interpersonal and group issues constitute 
the medinn in which leamijsg can oeeuro As the Isd^oratoxy training group 
continues to meet, definite structure emerges out of an initially more 
undifferentiated state* iVi) 

The Beginning of a laboratory Training Group 

The initial ronarks made by the group trainer are extremely important 
in defining the character of the group* One approach is to begin the group 
with as little detail as posslKLe so that the situation is barely defined. 

This leads to a relatively ambiguous situa'Mon into idiic^ projection of 
individual perceptions of the group can take place easily « The impetus 
for the drive to obtain resoonses from the training leader lies in the 
newness of the situation, l^hen someane is beset by anxiety In a new situation 
the natural response is to seek help from experts or people who seem to 
know idiat is going one VJhen the trainer fails to supply this help, 
anxiety and dependence increase . As dependency is frustrated, hostility 
increases o 
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The cener^l dppgpoaeh of aflnpartleipetion in the soeialOy eoqweted 
3«ader pole at the etaz^ of laboratoxy training can be understood best in 
terms of anxielgr and learning. Some of both Is needed fop change. The 
concept of optimal anxiety is especially significant fop the rationale 
of laboratory Irainingo If group members aare uneofufortflile in their 
bewildemeBt about the trainer's abnoxmal silence to the point vheze th^ 
are b^inning to disintegratcj then there is some need for the trainer either 

to interpret this confusixm or actually to rereal himself more to decrease 
the anxietyo (2) 

Defenses Against Involvement 

Variations in inYolvenent show up all during laboratory training meetings. 
Noninrolvement is sometimes the diiaf and lifelong defense of people who 
go through life nerer involving themselves mth anybo(j(y« 
lo Overlntellectualizaticaif These people treat life and laboratory 
training as an exercise of the intellect. Their use of the Jargon and 
going through the motions of group Interaction is often Ixtpressive, but 
their real involvement in the group is carefiO.*' guarded against. They have 
come to observe, learn and watch the others interact. 

2. OvepaffecUve behavior* These people are overidentified with the group 
and its procesa to the point tdiere they really are not involved with any 
of the group at all. They look as if they are the most avid group menbere, 
but on an ego level they are not participating . 

3. Selective Inattention* This is a perceptual defense and means that a 
person sees ^at he fonts to see. 



SOHE LHIITATIOM OF TEffl LfeBORATOHT TRAINING EXPERIHICE 



The lowest Censoon Denominator: The laboratoxy training group can x?iofVie 
along only as rapidly as the slowest membere In rare instaneesj a group 
can successruUy "seal off** a deviant or laggard member and proceed as If 
he vore not there* But even then^ it ie almost as if the group is keeping 
its eye cocked on this menOber and it fe^Ls constrained repeatedly to return 
to the problem of this T'Myijard mmdser and try to include him* 

The Tenacity of Habit i^attemss The optimal conditions for change are 
mild anxiety^ group and trainer support and protection^ interpretation 
of group and individual behavior, modtfn of altem'^tive solutions of 
problmns, and heterc^'eneoue eonpositlon* Opposing eliacge are the time 
limitations of laboratory training, the successful defenses against involvement 
and coBKiitiRent, and the energy*saving diaracteristics of automatic 
habit patterns o 

Froa. the supportive, questioning, experimental atmosphere of the 
laboratory training group the individual must return to his former hatiatato 
There he meets all tdie inbexnal aiul extental forces tdiich maintain the status 
quo* It is an unfortunatel 7 /^ eoimon eaperience that laboratozy training 
participants* initial enthusiasm often quails before the jaundiced eyes 
of their superiors and fellow workers in their attempts at innovation. (2) 
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THE LOS AIIQELSS CITY OOILEQE STOPaiT COUNCIL AND LMBRATPRI TRiUMM 

. Sam mdiiFstaadiiig of th® stmstuzv and terdKgromd of the I/CC Student Gomieil 
is neeaeseiy before e diecnselcni of Its experinest ulth Lebonetiny Treiziixig 
ia poeeihleo 

103 city GOILEGE 3TUDEMI OOHHCIL STRUCTURE 

The Los AagmlM City College Stndant Cooncdl is an elected be^ of lb 
student leaderso The thxee offleers are Pxesidentj^ Viee»preaident^ and 
Treasoreri edeiuB ecmdasioneni oake vp the rest of the CoimelLo These students 
are eleeted Igr the nnibers of the Associated SSndeDts for cne s«nester and 
thflQT aap mn for leiieler tilnnn CoisieiX eeosbexe axe fleeted at the end of cme 
ssBestw* iiiMt seiee dnriDg the next fuU seoester* Meetings are held veel^ly 
ymi usually run frcsn two to three isc’^zrs in lengtho The Assistant Dean of 
Student Personsid attends ail Council meetings as the adriser and other mexnbers 
of the staff attend all or parts of some meetings as the need arlseso 

Of major importance is the ren^ of subjects and possible actions opan to 
the Council for c'sisideratlono These are constrained rifly* by the limlte ~«f 
stndent imagination and^ of couT3e5 the limits of the lave The stiid<mt 
leaders are constantly csscoinngad to think freely and imeginatiaaOly in thair 
rarioaB dnbiaB<^ Each i»eek evexy nu&mr of the Council has an indlTidual 
eonf ereneo vlth his faculty adrlaer during the many and Tirlod actions 
are discussed^ proposed;, end formnlatedo 

It is during these >J8«kIy eonfore:sees that discussions 13® held about such 
topics as methods and pxx>cedures for working ^ith committees^ relations with 
faculty maBiberSp the role of the student Isadar as raDulder and reflector of 



atodant and atimtagles for obtainiag a f cvonibOLft Tote on a aotisB 

before the Ccuneilo 

Sevenl pr^blene faafe recurred during past senesters t^ilh tonAi student 
eouaeil* Evan though the student personadl has changed from semester to 
semester^ the sane kind of problems haTe rettonedo The advisoxx staff in 
discussion idth other adrisers frcn other junior colleges has found a similar 
pattenie 

Despite the fast that the particular nanif estation of the recurring dif « 
fieultics BUQT wx from one council to another^ the basic probXne seen to 
fsU into three eetegoriest 

1« develcproent of eUqueo or factions 
2o lade of tznst and eonmnieatioa between sieiijbera 
3t> *’Wheel«spinning'*^ introspeetive meetings 
DE7ELDR«T OF CLIQUES OR FACTIDIIS 

At some point in the semester^ usuallx after the lOtb wedCj the mentbers of 

council seem to polarise around two (or sometlDes three) unofficial leaderso 

These groups are not opoolx announeed and yet their presence and effect is known 

to the entire eouneilo The members of each group tend to vote as a block in* 

stead of as indlTldoalSo The effect of this polarisation of opinion Is to stifle 

creativity 5 ^ iwaglnationg fleodbillty^ and effeetlTenesso At the date of this 

writing^ advlsoxx attests to encourago individual action end free discussion 

daring the entire semester have not been completely successful.^ 

UCK OF TRUST AND COMIIUNICATION BETVffiEII I»eiBERS 

The lack of trust centers primarily around the evaluation of motives o Hembers 

of councils have listened to each other cite the reasons for a particular vote^ 

and yet they will often attrlburte uespokonp more politically motivated^ 

pressures as the real z^sason for a strongly held opiniono In many cases this 

17 



eif hidtei rtMcw arouM andaMiltgr* A dudleoga to one msttmr 
by anotliBr to rmal the real reason tor a partloulBr note is tovtSy oibeerred 
in the eouneil neetlng8« It ia during the indlTldiial ecatfereneea ^th the 
adflaexs that feelinga of hootllitgr and snapiolooi of videhated reasons are 
\oloed« And^ saeniiigly^ no anonnt of advisosy uzgii^ has resulted in a Arank 
oonftontatlon of this lack of trust betiieen students* 

Efi^ though the eleven cosadsaionere share a single office^ and the three 
officers share another offleej connnmlcation betHScn the students settna to 
break doun as the semester progresses* This has besn noted by the advisoiy 
staff as they ecnopaxv notes on the indlviduel emiferences held with the varlons 
student eoznaisslonerso Reports on various projects and programs viU vary 
both as to factual oontant and tha feelinga of the students Infolvedo This 
leads to tha supposition that vhile discussing the surface features of a partieu* 
lar issue, the deeper feelings and ccaivietionB are left unspoken between the 
students and adviseroo Sana saall indication of the ertent of ecsBamicatloii 
gap between participants in student govenoBant is seen in the passing of a 
notion at one meeting and than at a subsaquoat neetii^i^ the rescinding of ihe 
sane action because of additional comsaonlcation* Tha laQKraasian of going for>» 
ward^ then bacld9nxd,« aonetinae sldawiys, seems to snowball tha coanunicatiao 
gap batueen student leaders and with their advisers to the great datrlnent 
of council morale* 

njHEEL SPINimJG”, TOROSPECTIVr MESTIlIGS 

As the factions develop and the trust and eomaunicatioa diminish among 
comell members^ the izieatlngs become more and more concerned with petty, in«> 
consequential bTisiness* Long periods of time are spent over some parlimentary 
manuvor while the action m a particular issue is stalledo After about the 
10th weekr^ concern ovor replacing ss^sbers who have had to drop out because of 

aeadamic prss suras causes the council to concentiBte on internal affairs o 
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Ocme«ni over tbs sod tbs ssaaestsr eoimcll mamSa, tdisre tbs eouneH btnqust 
vUl be hoi7 noeh iTill tbs dimer cost, who will mar tbs asusst b3juerij 
also eontributs to the snpbasls on intemaX Inisiaessa Golnn through the fom 
of a xaeetj^ig, but gettiog little aceoaplisbed because of an attezopt to 
dsBonstrate parllmentaiy skill, is a **ubeeLaspixinlng* aetivit 7 that is 
particularly frustrating to tbs advisory staffs In the individual conferences, 
agendas are planned, adiQonitians about falling into proeedcrsl traps are 
given, and yet the introspective lack of eoneem for the rest of the caa^m Is 
still prevalento 

PREVIOUS /^TTEI-lPrS AT PREVEt^Tim COUNCIL FROBLEl’lS FROM RECPRRIilG 

During each semester various student leaders have oonmented upon the 
recurring council problesaso Some students serve more than one semester in 
leadership positions and are aibla to recognize the symptoms of iapending 
council difficultieSo The attonpts by Ibese students and their advisers to 
prevent the return of cliques, or lack of trust or **idieel«»spinniiig’' have 
centered around the idea of a pre-semester retreats 

The retreat pattezn h&s been for several years to ta3ce the student leaders 
for a 'i^Bek«ead adey to a University of California doxmitocry daring the 
betHcen«>se2ae8ter breaks o At these locations (UoCo at Riverside assd Arrow* 
bead) the environment zTiakes ,^saible a pleasant balance between serious 
cussion and reereatlozio Tbs students are housed in the temporarily vacant 
dormitory rooms and spend siucb time discussing and pleuining ways to have a 
sucoessfxil Student Council In the bacl&>home situationo 

The retreat schcduXo has been to spend Friday afternoon and evening and all 
day Saturday fc^ussiog on the various aspects of Student Council operationo 






Th® available time irais diTidcd Into blx)ok» dcvotod to such topics as* 
lo Orientation 
2o Parliainsntaijf pxoccdnros 
3« Recnnriag council problaan 
Uo The role of a student leader 
5o All eairpis concerns 
6e Council uniiy 
7o Budget 
6o Program calendar 

With a few variations In details this pattern \iqb followed for several semeetera 
with onl^ moderate success in the total life of the council © 

NEED FOR WFi APPROACH TO COUNCIL ORIEMTATIQW 

A grcrwing concern among the adrisoiy staff «o.iu student leaders led vo the 
r«®evaluatioJi of the orientation for council member-s and their advisers » The 
pattem described abovo was in uao by several other junior colleges 
apparently with about the saciie re ultSo Tl'ie conventional of 

holdii^ one or two daj orientation sessioias avsay from the home campus 
to discuss ajuncil structure, purpose, and metiK)d of operatic]® vm not 
proventiing problems of a more serious nature© 

PROPOSED INir^v^ATION BJ STUDENT LEADSRmADVISER ORIEIirATION 

VJith this bad^ToUird tho suggestion was mad© to coi®idar laboratoxy 
training with ''(he ©l©c‘?'"‘ t student leaders and their axhriserso 

Contact was mads with the Behssforial Science Laboratory of tho Graduate 
School of Business Administ ration at the Us^iverslty of CaXifoinia, at 
Los Angelos V Mucti of the previouis content of papsr was eomaiunicat^ 
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to sMj^rs of the tj^inhog staff* After several eonferenees betneen the 
UCIA trainers and the lACC advisory staff and studentSj^ a design 
for a laboratory training experience vrs est^lished* 

LABORATORT TRAIIIIilG DES IGM 

InvitatlcTi vero sent to all of the elected stmient leaders idio vere 
to assume offices in the Spring semester to participate with th^r 
advisers in a laboratory trainix^g experiezxee as an experiment in 
orientation. The foUoiaing schedule uas proposed; 

1« cheek in at tl^e UCLA residence hall 
2 o lunch 

3 c introductions of new council mesabers and staff 
ho Friflay aftemoeexs 1st laboratory session 
5o picnic supper and r«:raation 
6o Friday evening: 2nd laboratory session 

7 5 Saturday mornieg; 3rd laboratory session 
8. lunch 

9c Saturday afternoon: Itth laboratory session 

10^. dspaidiur® 

Uis fix'st session all of the jarticipants met together • studen:bs, 
advisers , and trainers.,. Ss-itad In a circle, the members made out name tsgp 
with just first nai.i 2 s -> tad listened to the fcrairiar*s short Introduetian 
of *iihe ground rules.. Ali included vere the facts that use no agenda, 

no formal leader, «nd that tho group most decide what to do and how best 
to lerKi from Its experijae©« 



The rsspcncc of the JACC p^r'ticipants to the opsaing of tha laboratoiy 
training is dixfieult to doscid-betc This description by Schein and Bermis 
reflects of the i*c 2 ?^ings: 

21 




The aei&ers are strugcpLioc ^tb uaflQT emotional issisee at 
ooea* aie eon.raated with a violation of naiqr 

aspeetations.thegr have taken for granted in educational 
settings •••most of all that the trainer mill defins 
an agenda azvi seme goals idileh are meaningful for the 
gtoi^. Instead, each member now confronts some major problemst 
"Iduit do we do and vhat are our goals? Who am I to be In this 
vnstruetured situation and what kind of role should I Play? 

How can I keep saTrieleat eontrol over the group to prevent 
it from doing things idddi will make me too tinconfortable?”(3D) 

The opening silence after the trainer’s Introduction was eventuallj 
broken by nervous lau^ter, some feeble jokes to fill the vacula^ and than 
silence again^ Then the menber idx> was to become the *losi^ eosmon 
denominator" complained that the school was not getting its money's worth 
if all tlmgr were going to do was to eit around a eirde in silencoe Ibis 
was the first esepreesion of anxeity and frustration and provldad the impetus 
for nueh of the Interaction whidi foUofnedo 

The Saturday moming session was differentiated by the fomatlon of 
two grou^f the students interacted while the advisers acted as obsenersi 
the roles were tlisn reversed as the advisers interacted while the students 
observed. This morning session concluded with all participants together; 
it reached a climax idien one of the students felt free oiougb to express 
some pent iq> feelings with a great amount of emotion. 

The Saturday afternoon sessi<m was dominated by reactions to the 
experiences of the moming sessiano 

The UCM trainers used the laboratory training style discussed earlier 
called Personality D^elopment in which the attempt is made to produce 
a psychologically safe clieaate which focuses on scotional processes o The 
evoking of personal resoonses was encouraged and rewarded. 
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mmTioii OF LrjaoRAToior teaiihijs 



The eailuatlon of a purely subjeetire experience eudi as labomtoxy 

training has yet to be perfected* As Schein and Bennis iirites 

The neagemess of evidence does not reflect lack of 

eoneem on the part of piraetltianers of laboratory training 

but the actual difflei^ties of gathering data xiiieh hare 

«q>irieal validlly* Tito very general problems can be Identlfieds 

1* dlffi-cultiss of adiievlng ri^or of research design 

in a setting devoted to achieving practical change 

leaming goalsf and^ 2. difficulties of gathering data 

in idiich we can have confidence as to their reliability 

and validity* On the whole researdi studies are 

positive and waxrent the optimism m have about laboratory 

training* But vastly greater efforts vUl have to be 

made before we can fixnly say that laboratory training 

has bedi proven to as an effective method of personal learning 

and organisational diange* (ID) 

Txiera have be«i four pattema of evaluaticsi researdi proposed! 

1* Integrated resear^i»training design «» The laboratory plaaners and 

researchers work together from the outset to create a training design 

that will make It possible fo gather the kind of research data useable 

for evaluation* 

2* Befora«^>sfter measures of d^egates » The laboratory population is 
measured on certain variables prior to the laboratoiy and pgain after 
the laboratory* 

3* Pleasures of del^ates only after the laboratory 

lio Informal observation^ questionaire administration, and Interviews* (12) 
For the purposes of this paper evaluation technique nuaber four 
was used* 
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Sfiloatlon of the LACG lalroratozy training eagserlenee by the sdi^isoiy 
staff has centered around ft series of eontinniljig and on-going disetiseions 
of student leader behavior^ The general tn^ression of a more free and 
open attitude in individual conferences ^th student leaders is held by tbs 
adrisoxy staff* Confei'enc^ appointments are kept regularly and are marked 
tgr fe^linga of v.ainth end rapport bet^e^ the student and adrisor* Eren* 
though the entire advlsoxy staff has not continued idth the student efforts 
for additional labezutoxy trarinlng, enough positive Taluea hare been aseriai^^sd 
to result in plaiiJ for the repwalisa of the Xahoratoxy training orientation* 

The conoBuniention between tlie advisors Tdiich was considered to he adequate 
prior to the la’joratory trainixig^ has izq;>rored greatly* This was an un<- 
anticipated plus factor in idisb was planned as an effort to in^prove relations 
betwean atadsnis sad /uhrlaors -. 

Student evalui>>l(m of tbi leboratoxy trainixig experiet^e has been 
accomplished by means of inioraal interviews^ questionaise adn nistratlcn 
and observai -on. 

The ,i»-iestiQns fall into three broad categories: 

1-. psrsonal reactions 

effect 031 student council 
3 v student-advisor relationships 

The figures in tha response SGctlon of the questioaalre represent 
the pereantag® of sfeudsats liio checked that square c (To conserve 
space the S 2 ?os hava besn oidtted; k equals 



LOS j^L'G LES CITT COLLEGE 
Laboratory Trainii^g Evaluation 



*^ls ^oro nill be used to collect the is^sressicms of those student# 

participated In the LACC laboratoiy training experience In S^tember, 



Pl ease indicate yoiar reaction to each question id.th a cheek nark in the 
e lum ifhich cones nearest to expressing your opinion « 



nunher Is treinendously 



2s a great dael 
3i moderately 
hi just a little 
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u. 




5t not at all 
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lo Did the laboratory training experience change your relatloxus ulth 
other student council wiiburfiT 
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1 2o Do you tQBl that your particlpaUon in laboratory tzmining has 
6 imprcfred yoxir nejrforoance as a stud«it leader? 
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3o Has your effectiveness in lurking with menOwrs of student council 
1 who did not participate In laboratory training been improved? 
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1 Uo To idiat extent has your ability to communicate with council 
I meaBbezB who did participate been l2sq>roved? 
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1 5o How significantly have you been cliaaged by the experience? 
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6 J To what ssri-ent are you more aware of your own motivations? 
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Iv To what extent has your ability to express your fadings 
been liGiprcvsd? 
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2^1 6. Has your behavior in the council meetings been affected by your 
Ij <^»srienco irith laboratory training? 
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1 ^ 
— p~n[ 

i 

* " 1 
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^ || 9^ Hsvo you felt aijy resentment betTiOfjsi those maEbero of coimcil 
^ 1 partlelpatsrl In labora'fceiy training and those iho did not? 


1 

i| 


y 1 3. 3-0. To ex-fccHt'. a 2 ^D you still *^??earlng a isask-^ in your relations 

[r i ! “lijith ot-lisr msitberQ? 

1 ** 


1^- ‘1 
: '1 ' !l 


^ i 


1 } // i' .IzUse to participa'te in future leboratory training 

■' ;j 3uE£im7 irXth ler.'ioiia not on the council? 



(Zeros haTc been 
omitted: It h0%) 
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12* To idsat ertesi do ttqproMions of personal feelings Intorfero 
with eoimell soot ngo7 
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13 <. Has your friendship improTad lath aaor one or more of ths 
participants in the laboratory training eiqperience? 
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lUo Do the other students vho participated seeoi to more 

effectively uith you? 
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l$o Hbuld you like to participate in more laboratory training 
I i-7lth the members of student council? 
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I 164 To ir)hat eortent do you feel that laboratory training can have & 
beneficial effect on the operation of a student council? 
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|l7o How strongly do you advise future councils to participate in 
j laboratory training sessions? 
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180 How strongly would you recoomend that other junior colleges 
try laboratory training with their councils? 
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|39«> Has the LACC Student Counel]. laboratory training experience 
been of benefit to the general student bo^y? 
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2 O 0 1^ you feel that the lACC Stud^ot Council has been helped 
by the laboratory trainlng^ eocperienee? 
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31 




21 0 Has your relationship with yosr faculty advisor changed? 
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22 0 Did the laboratory training eo^rlence change ycwir illations 
with the student activities adhrlsoiy staff s^ibers? 


i i-'-) i 
i 

' m MMT-l 

.1 ^ I 

5‘. I 

: j; 


K 


t 


1 


P 

j 

I 


1 23 0 HsvT SuXch more comfortable do you feel with yoiir adviser? 
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|2lio How strongly do you recoassend that the advisor's participate 
1 in the laboratory training sessioia with the meiabers of council? 
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2 b 0 lo what estsat do you f that i..» adviser is "wearing a laask?" 
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26 c To what extent are you trying to ”ba yourself" in your 
relations with your adviser? 
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27 0 V7sre the tv?o TJoCoLoAa trainers effective? 
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In the first section only qiiestions hs If 9$ And 10 received 
60^ or more in any one res'>oiise« The other responses mrt all $0% or belofiro 
In question nuBiber hf of the students feel that their ability to eonsnuxiicate 
mth other council nenbers vho did participate has been inproTed a great deal. 

In question nuniber 7f 70% feel that their ability to feellrigs has 

improved mnde3rately« Seven*^ percent feel no resentment at aU betueen 
those ztmberfi v:ho participated in the laboratory training and those vbo did 
not| only 10^ feel a moderate amount of resentment o The tenth question shows 
that 70 % still feel that they are ^'wearing a mask" just a little in their 
relations ulth other council members o 

The second group of questions dealt ^jith the effect of the laboratory 
training on the student council. In this group only three questions 
reee'v^ a 50^ or more response o That 70^ of the students feel moderately 
more effective in workixig with the group \ms ^am in question lU* IftiHe 
10^ of the students feel that the student eouneil laboratory training has 
been a great deal of help in helping the ger^ral student body, ^0% feel that 
the laboratory training has been zio help at all (question 19) o And yet 
question 20 slmis tliat $0% feel that the student council has been moderately 
help^c oy the luboratozy training experience o 

Sisty pez'CSQ.t "was highest indication in two quest iorJ* of the third 
section, pertairdijg to sti:dant«*'?dvis©r relations® Question 2h indicated 
a tremendously strong r6eomendctlx)n that the advisers participate in ths 
laboratory trainl^Lg with tho students ^ In question 26, 60% indicate that 
they are trying 6 great d-sal to "be themselves" in their relations with adyis©i««. 

The ons ‘qu'sstion uhich did not fit into the three broad categories vjus nuiaber 
27 in vhich 6(J% indicatsd that the UCLA trainers had bs^-i tremendously effective® 



E7ALUATI0II OF QUESTIOIIAIRE 



Certainly no clear cut trend is evident in the iddely. seattered 
responses on the questionaire and the three basic problems remain 
unsolved* ficcept for brief period Friday evening no time eas 
-llctted for i^CTwationo And yet hone of the participanta mentioned 
the lack of free time* This is In narked contrast to the previous 
retreats at which many requests for shortening sozne discussions were 
heard to allow more recreation time* This was indicative of the high 
degree of involvement by all participants •« students and advisers alike * 

Ko attempt at a fonnal evaluation was made durii^ the first few weeks 
of the semester* However most of the students were enthusiastic enough about 
the ttcperlence to contact the LA.CC Psychology Department to obtain further 
opportunities in laboratory training* 

However the responses on q estion 17 (How strongly do you advise futur# 
cotnells to participate in labvoratory training?) total 805S from "moderately** 
to "tremendously s” This indication piss the improved advisorestudent 
relationships reported hy the advisory staffs gsnerall3' favorable (and 
total lack of absolutely negative responses) attitudes ahowa in tha third 
group of questions, have resulted in a positive attitude toward continuing 
the cscperlm<sit with laboratory training* 

Mary Margaret Puller has summarised the evaluation of laboratory training 
dilemma in these words t 

Slo?7ly there is research being done which may help suggest soma 
of its bsaefite. ^Scientific evidence* will probably 
do little convincing in and of itself « Laboratory training 
like Gracditia.^* chocolate cake-»->^wcll , you remerdber that 
it tasted so g(X)d idien you had scaie-j You can tell 
els© sU. about itv-®cvsn give out tha th®y 

probably*’ understand* 16 ) 
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S»lARg am SUGGSSTIOIg 

statement of problem and pioposed laothod of aoltiblcn 

Partlelpants ijn ^unloz* colXega student government need to estfib«» 

SK>re eff active ix>rki 2 ig reXatl<uishlps In ot 6 bt to cany out their 
assigned runetionso This paper has discussed the techniques cJT 
lahowtoiy training «nd their application to the student council of 
Los /ngeles City College o 

laboratory Trainings history, development and current status 

Laboratory Training is an education pzwedure designed to increase 
social sensitivity (tlie ability accurately to sense -sdiat others tliink 
and fe^) and behavioral flexibility (t^ ability to behave appropriately 
in a variety of interpersonal relaticnsu) 

The beginnings of laboratory training can be traced to a workshop 
held in at the State Teachers College in New Britain^ Conneticuto 
The purpose of the iforkshop was to develop more effective leaders 
in facilitating the provisions of the FEPC^ A chance request by son© 
of the iforkshop participants to attend a staff evaluation resulted in a 
meeting of ismsrcal offectiveasss In understsuding the group preeasso 
Capitalising on the estressvelv high degree of linrolv 2 &i®Gt at tb® staff =• 
pai'ticipation several sponsoring agencies^ including the University 

of California^ eontiuusd avpsriiseating with sisall groups csHad Basic 
Skills Training (BST) Grcaips. Frasi these begiaaixigs the National 
Training Labor'atory beeaKa the center for research ssid develo^ient 
for sucJi groups o Tlio central “Uienie in laboratory training is tlx® 
facilitation of learning by all 3.ts xnembers j A aiajor coateat of the 
learning is ths de¥fr»3,cplng experience of the grcxip and its m^nbers in 
here«and)e»ri!>v: behs.-?^^al events o 
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Tha lACC Student Council and ijOHaratogey Tralaing 
Ths lACC Stud«at Comicll 1 b an eXtetad body of studani laadara 
stzras for one sei&estaro Tha Counell la adflaad ealXeetlTaly by tha 
Assistant Dean of Student Parsomiel and tha waibars are adflsad Idim 
dlTidunUy by other nenbars of the student aatiiltles staff* 

For tha past several years several probleoui have recurred \4iich 
seem to fa3X Into three eategoriast 

lo davolopnant of ellques or factions 

2 e lack of trust and eoRonuiiication batueon nambers 

3 o **idiael« 4 iplnnlng**, introepaetiva naetines 

Pzwious attaropta at preventing these problams have centered around 
the pre^samestar retreat for student leaders and advisors « Tha trad* 
ItionaX organisation was to spend two days amy frcw the campus 
discussing su<di topics aa parlianentazy procedure^ the role of the 
student leader* budget* SLll<«cs!apcs problems* etc 9 The consistently 
recurring problens* in spite of the traditional orientation sessions* 
lad the advisory staff to search for a different ^rpa of orientationo 
Proposed Innovation In Student^Advisor Orientation 

The use of laboratory iaraining was suggested as a possible altemativ© 
for the traditional orientation pattern ^ Contact with tha UCIA 
Bohaviosal Science Laboratory was made and after several conferences the 
decision was made to proceed with a waek md retreat devoted to a 
laboratory training esqperiencoc 
Laboratery Training Desiiga 

The laboratory tiaining design included four T Group sessions which 
took ple.ee bstvieea Friday noon and Saturday evenings The sessions were 
interrupted oiC^-r by breaks for !Sfsa3r> and sleepl.igj ihsre was ciily cnc 
brief reci*eati'r‘Ji. period before th© evesaing msal on F'laday nifsht. 



Th» training style called Persoisality Development^ in which 
participants ara urged to give personal responses and to eappess 
feelings^ was usedo 
Evaluation ojC Laboratory Training 

From various techniques of evaluation^ ttiese ware choseni informal 
observation^ questionalra adnlnistratioa and interviews o The advisoiy 
staff has observed a greater rapport i/ith the student leaders « more 
regularly kept appointmentid and greater warmth in coaanunication<> An 
wneKpeeted benefit has been the iaproved coassmication between the 
advisory staffs) idiich had previously been cfsnsidered quite adequate o 

The student questionairc was grouped into throe catagoriess 
lo personal reactions 2o effect on student council and 
3o studonWdviser relationships* VJhile there is no clear cat trend 
evident in tha re3i>cn3es and the three basic probleiss hive not bean 
solved^ esTiOugh poaiti^ indications have been noted to mmait further 
investigntioa of laboratory training as a dfrvlc© for tha orlentatica 
of student leade^m and advisorso 



Stiggesticjas ^or Furthsr 

questiosa esposa soniij of the areas for further inves'higations 
of laboratoi^/- ti'^ilrdi.’gi 

lo I'/hat lcind‘5 of ng teke place? 

2o Vn-ich pertJonality variable's are most relevant to group fimctioning? 



3 . 

k< 

5 . 

6 . 



To tliat ejrfcent- are learnings transferred to back-home groups? 

Are some peopl© tetter able to profit tram lobora*bory ti’aining? 

Uliat about laboratory training contributes to change? 

Can ^e values of laboratory training be achieved more of fect^'valy 
by other educational approaches? 



7o V^at effect does laboratoiy training on a follow-up basis have 
oi maintaining or increasing knowledge and skills atta n®d? 

8. ’.Jhat effect does the trainer have on the results of laboratory trainijg? 

effeetire to utilise a ti-ainer froia the sane 
professional group as the trainees? 



VI 
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